Learner autonomy has become a central concern in the recent history of language learning. Self 
alternative or complement to more traditionally accepted modes of language learning and teaching.
Smith (2008) argues that learners tend to display more autonomous tendencies when they are given the power and right to learn for themselves, which is a key point to the use of self-access centres, for these centres are believed to create a learning environment with a rich collection of resources, such as materials, computers, activities, advisory support, and monitoring progress. A great deal of research on self-access centres in the field of learner autonomy has been carried out. Most scholars in the field assume that self-access centres offer great potential for students to exercise their autonomy. Klassen, et al. (1998) evaluated an independent language learning programme for part-time university students in Hong Kong. Employing an experimental research design, they made the observation that those studying in the self-access mode made more significant improvements in reading, while more significant improvement in writing was seen by students in the classroom mode. All in all, it was decided that students found the self-access mode of learning useful and motivating, thereby increasing their confidence in Giving enough details about the Arab context where the study was conducted, the author summarised students' contributions (in form of a language learning worksheet or other English enhancing activity) to the self-access centre. It was concluded that learner involvement in the SACs was quite beneficial in that it aimed at increasing students' personal investment in developing SAC as a dynamic entity to serve their particular language learning needs. Ortiz (2006) investigated whether the use of a selfaccess centre contributes to students' autonomy at a private university in Colombia. After looking at the type of strategies used by SAC's users, Ortiz researched if SAC was enhancing autonomy. The results showed that students used indirect strategies, which might show some autonomy since these strategies were related to the management of our own language learning. The results also demonstrated that students needed a small amount of counselling with both the language and technology. Barrs (2010) looked at the factors that encouraged high levels of student participation in a self-access centre in Japan. The students reported that they mostly used this centre to immerse themselves in English speaking situations to get more exposure in English and do real life activities they would do outside the classroom.
Yamaguchi (2011) looked at an analysis of narratives of a student staff member who works at a self-access learning centre in Japan. Focusing on the concept of agency in the study, Yamaguchi scrutinised the communities of practice in relation to the development of learner autonomy. It was concluded that learner involvement in self-access centres was a crucial point in providing opportunities to activate both agency and autonomy.
Croker and Ashurova (2012) examined Japanese students' experiences in a Self-Access Language Centre (SALC) by using the strategies they call "push-pull" and "materials-light, people-focused". The activities they designed, they claim, could be done with few to no RESEARCH PAPERS As far as foundation universities are concerned, it is not very difficult to establish a centre, for they have enough resources through funding to purchase materials, including DVDs, books, online resources, computers, and earphones.
These universities give priority to the establishment of such centres since the managers of the language learning programs understand that these centres contribute greatly to the students' language skills. When it comes to the state universities, it is not an easy task to do so for financial reasons. Even though the state universities receive funding from the Ministry of Finance, setting up a self-access centre might not be an easy thing due to limited financial support. The 189 study objects, who were studying in different departments of the university, visited the self-access centre during the first school term. Table 1 shows the demographic profiles of these students. As seen in the table, most of the language learners actually making use of the SAC are female students. Students from various departments go to the centre. However, medical students prefer it to the most.
Most of the students participating prefer to use the SAC twice a week and they spend between one and three hours there. Since classes take place in the mornings during the week, all students go there in the afternoons to utilize DVDs, CDs, cassette players, Discmans, audio books, dictionaries, newspapers, periodicals, past mid-term examinations and quizzes, worksheets prepared by material developers and resources for teachers.
Interviews
In the School of Foreign Languages, it was calculated that out of a total of 1,450 students, only three hundred visited the centre in the course of the sixteen week period. In accordance with Gardner and Miller's framework, (1999) on the evaluation of self-access centres, this study focused on six dimensions mentioned in the framework. Bearing these dimensions in mind, the researcher prepared six questions that were asked during the interviews. One hundred and eighty-nine students were interviewed with the help of these six questions. The interviews took place in groups with ten students who were given the questions prior.
After the interviews were conducted, there were several steps that needed to be considered for the analysis of this qualitative data. These steps included transcription, coding and description of data, as well as data analysis (cf. Gass & Mackey, 2000) . The qualitative data were analysed by the researcher. The constant comparative method, which was derived from the grounded theory (cf. Glaser & Strauss, 1967), was used for the analysis of qualitative data in this study. After looking at the students' extracts, the researcher focused on the statements most frequently repeated by the students. The following section is concerned with these reiterated statements. 
RESEARCH PAPERS

Findings and Discussion
Interviews with almost two hundred EFL learners mainly show that the SAC provided opportunities for learning, offerred possibilities for learners to think about their own learning processes and encouraged learners to develop their autonomous skills. However, the students also articulated some problems. In this section, those six questions the researcher asked the participating students during the interview will be discussed. As mentioned earlier, the first question relates to whether the SAC facilitates learning. Most of the interviewed learners (80%) strongly believe that the use of the SAC contributed immensely to their language proficiency. This was not only observed in students' comments, but is also evident in the grades they achieved. In other words, they made fewer mistakes in grammar, reading, listening, and vocabulary questions.
S1 (Interview): I can honestly say that I feel I have become better at English, especially listening and reading. This is mostly because I do a lot of extra activities outside the classroom in the centre. Another important aspect is that I
interacted with other students in a more collaborative sense.
There were students with more language developed skills.
Therefore, I got support and help from them, which was a good point. Also, after regular/frequent use of the SAC, I
realize that my grades are going up, which is pretty good I think.
As Morrison (2008) states in his study, SACs have a role in developing linguistic knowledge and proficiency and effective learning strategies, which are difficult to achieve in the classroom. On the other hand, it is well-known that those who attend self-access centres are believed to use metacognitive strategies more effectively than those who do not, which may be indicative of the relationship between the use of self-access centres and language achievement. As students mentioned during the interviews, it was concluded that the SAC helped them develop their English. The second question concerns whether or not appropriate learning practices occur in the SAC. In order to make the term 'appropriate' clear, it is wise to mention that the term 'appropriate' means that the activities the students are engaged in help them become autonomous, which is one of the aims of the SAC. More than half of the students (55%) who spent their time doing various things in the centre note that they were involved in authentic activities (chatting online, watching movies, listening to music, etc.).
However, a large majority of them (75%) simply mention that they go to the centres to increase those skills necessary to pass the preparatory examination. In Turkish higher education system, most state and foundation universities have preparatory schools which aim to increase their students' English language skills so that students can follow their courses in English in their own departments. Obviously, the ultimate motivation of the students in the preparatory schools in Turkey is to pass the prep school in order to proceed in their own departments. According to Cooker (2010) , as the SAC is concerned with meeting individual needs of learners and working towards offering something close to personal curriculum, activities require an intense amount of one-on-one work with learners.
S2 (Interview): I do feel I am learning here since I do a lot of useful things for my English such as listening to music with lyrics, seeing movies. What is interesting here is that I find it
quite enjoyable to study. In other words, I enjoy myself. This comes out to be slightly more than twenty per cent and is not an acceptable number for such a big state university.
In other words, only one third of the preparatory students use the centre. The institution should consider how to increase the number of students who make use of it.
Second, it is necessary that instructors, who are competent enough to guide students on how to study English, and new media are omnipresent in the centre. This is very important because students who are having difficulties studying in such a manner could be assisted more effectively this way.
Third, there is not enough staff trained to offer proper counselling. As most of the research indicates, there is a strong correlation between the expertise of the centre's staff and students' gains from it. As can be seen in students' interviews, proper counselling needs to be offered more.
Finally, the students address a serious problem. Even though there is an orientation program that is conducted by the academic coordinators at the very beginning of the academic year, not many instructors prefer to encourage their students to go there.
Over the course of collecting the data from students in the SAC, certain observations about how the students make use of the SAC were made, which provided some suggestions. First, as the name suggests, visiting SACs should be of voluntary nature. In opposition to some institutions that stipulate the use of SACs as part of a course of study, it was discovered that the utilization of SACs can be of utmost importance as long as students are given the choice to decide whether or not they want to use the centres. Second, as can be easily identified in students' observations made in the interviews, they are expected to take on a role in running the centre. Students should have a say over specific issues, such as selecting and trialling materials and promoting the centre. Third, the atmosphere should be relaxing in order for students to spend more time in the SAC. In other words, students need to be excited about the centre, for the centre should be equipped with materials which aim to engage learners in ways that are fun and entertaining. To be more precise, the collaboration and interaction between students and instructors should be aiming at allowing students to see how learning can be related to everyday activity. More importantly, it should entail a lot of fun activities that are not confined to classrooms and traditional textbooks. Finally, the space in which students did a lot of useful and entertaining activities created more opportunities for students to feel like they are using the language in a more natural setting.
